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Nolan & Hoover (2010)- Part 3: Embedded Professional Development Strategies for Differentiated Supervision
    The following table conveys how each of the supervision strategies, outlined by Nolan and Hoover (2010), can be viewed from various lenses. Each of the supervision strategies will be applied towards working with Level 2 preservice teachers, rather than in-service (tenured and experienced) teachers, as written by the authors. This table carries with it specific relevance and applications for practice, which are from my current experience, coupled with my future supervisory practice. 
	SUPERVISION
STRATEGIES
	LENSES

	
	Epistemological Underpinnings/Outcomes
	Adapted/Designed
(fit into working with PSTs)
	Embedding 
(has been done/will do for L3)

	

Chapter 7:
Peer Coaching

	Can either be objectivist (along the lines of post-positivism) or transactional/subjectivist (constructed). This dichotomy is based on there possibly being a tool from which observation of a peer occurs and the mode of the conferencing style and level of support.
	- Individual Decision Model Grid including statements on CT relationships and deletion of #12
-Rather than voluntary, two cycles are required as checkpoint assignments (blog entries), in which thorough reflection must occur before going to the second cycle
	- problem solving
-supervisor as mirror and collaborator for first cycle
-second cycle heavily reliant on full peer engagement
- co-teaching lessons
-consistently integrating practice

	
Chapter 8:
Self-Directed Teacher Growth

	Specifically centered in constructed findings as this strategy affords preservice teachers the opportunity to work independently, in pairs, or in small groups to set meaningful goals, based on their individual needs. The PSTs are encouraged based on their intrinsic motivation/ownership for learning.
	- Instead of a district wide-workshop, time in seminar will be used to review how to set appropriate goals
- Goal setting worksheet including the expected the amount of support they would like to receive with their CTs
- FEAPs priorities replace district priority
	- pre-observational activities (conferencing between CT and supervisor to discuss progress)
-observation of PST by supervisor
-observation of PST by CT
- analyze data with PST
- continued blogging/journaling

	
Chapter 9:
Action Research

	This can tether between value-mediated
findings and/or constructed findings. This 
reasoning is due to there being an unlimited
variety of action research that can be based on uncovering knowledge about students,
practices, the PST, curriculum, systems, etc.
	-Instead of action research on the school as an organization, look at their assigned classroom’s culture as an organization
- more opportunities to collaborate with peers
-Assist with data collection observations
	- try the “Questioning your Practice” exercise 
-continue to schedule time with PSTs to review progress
-design workshop with CTs during pre-planning week for aiding PSTs

	
Chapter 10:
Collegial Development Groups
	As ideas are created and others are challenged, this strategy is either objectivist, transactional/subjectivist (w/value mediated findings), and/or constructed findings. As collegial groups are based on logistics and needs of PSTs, an end goal must be attained, as well. 
	-Topics for conversation are posed by the supervisor
-Protocols are used rather than allowing for open-ended conversation for all three major types of groups
-Lesson study is led by supervisor; invite CTs from other triad structures, as well
	-integrate the use of NSRF/SRI protocols to guide conversation among PSTs
[bookmark: _GoBack]-CFG requirement in seminar
-for lesson study, the focus can be on inquiry-related lessons for peer support 


    Although I am supervising Level 2 interns, I will use the above knowledge, as shown in the table, to be more cognizant of the implications for supervising my same interns during their Level 3 experience. I understand that interns need more time to reflect on their practices, which is what I constantly look forward to encouraging more often, as they move into their Level 3 experience. Therefore, out of the four supervision strategies, I foresee collegial development groups to be among the top prioritized supervision strategies. The reason I believe collegial development groups will be among the most powerful strategies is based on Nolan and Hoover (2010) expressing that when collegial groups are integrated as a component of the teacher supervision system, [supervisors] can support their work by providing resources and helping with logistical decisions. For example, during their Level 3 internship, interns will be expected to take on more responsibility in their classroom, as they will be in their placements twice a week. By my interns being present twice a week, I would have to ensure that our time in seminar is used more purposefully. This is not to say that their time in seminar has not been used purposefully, but rather, the way we can utilize our seminar time in the Level 3 internship should be more student-centered, or problem-based. An instance in which collegial development groups can lend towards intern development, in seminar, would be engaging the interns in critical friends groups. I feel comfortable with this type of approach because it has been evidenced that my interns have built a bond of trust and communal commitment to one another for the development of their progress. As relationships have been established among my interns and with me, as well, I can use critical friends groups to convey to the interns that I recognize and respect them as thoughtful, knowledgeable practitioners (Nolan & Hoover, 2010). 
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